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Abstract

This case study explores the role of "fun" in English language learning for Persian speakers, examining the
"English Fun Immersion Program for Persian Speakers" (EFIP-PS) in Iran as a successful example. The
program fosters an engaging and dynamic learning environment for middle school students through the
integration of diverse interactive games, culturally relevant activities, and creative projects. The findings reveal
that incorporating fun activities significantly increased students' motivation and engagement, leading to
measurable improvements in their English language skills. Language-based games adapted to Iranian culture,
cultural comparisons, and creative projects proved effective in facilitating learning. Creating a positive and
supportive learning environment also played a crucial role in lowering affective filters and boosting students'
confidence. This study underscores the importance of purposefully integrating fun into English language
education for Persian speakers, emphasizing the need to consider their cultural background and linguistic needs,
and offers recommendations for educators and curriculum developers.
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Introduction

For Persian speakers, English proficiency is often a necessity and an aspiration, opening doors to global
opportunities, academic advancement, and cross-cultural communication. However, acquiring English, with its
distinct script, pronunciation, and grammatical structures, presents considerable challenges. (Huber, 2024).
Elementary English Course: Grammar and Pronunciation. Utopia Publisher.) Traditional methodologies, while
beneficial for some, can dampen enthusiasm, diminish engagement, and impede learning. (Brown, 2007).
Principles of language learning and teaching (5th ed.). Pearson Education) The incorporation of "fun" into
language learning has emerged as a potent strategy to enhance motivation, sustain engagement, and foster
successful learning outcomes. (Nation & Newton, 2009). Teaching ESL/EFL Listening and Speaking.
Routledge.) This case study explores the role of fun in English language learning specifically for Persian
speakers, examining how one program effectively integrates enjoyable activities into its curriculum to cultivate
a positive and productive learning environment.

This case study focuses on the "English Fun Immersion Program for Persian Speakers" (EFIP-PS), an
after-school initiative for middle school students in Iran. EFIP-PS emphasizes a fun and engaging learning
environment, incorporating diverse interactive games, culturally relevant activities, and creative projects.
Importantly, it considers the students' native language and cultural background, leveraging similarities and
addressing differences between Persian and English in engaging and entertaining ways.

The case study investigates the impact of EFIP-PS's approach on student motivation, engagement, and
English language skill acquisition. It also explores the specific types of fun activities employed and their
effectiveness in promoting genuine learning. Ultimately, this study aims to provide practical insights into how
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educators can more effectively integrate fun into their English teaching practices for Persian speakers, creating
more positive and successful learning experiences.

Research Question
This case study seeks to answer the following research questions:

How does the incorporation of fun activities affect Persian-speaking learners' motivation and
engagement in the English language learning process?

What types of fun activities are most effective in promoting English language acquisition among
Persian speakers within the EFIP-PS program?

What is the impact of fun on Persian-speaking learners' long-term retention of new English language
skills in the EFIP-PS program?

How does the EFIP-PS program integrate fun into its teaching practices, and what are the key strategies
employed by the educators involved?

Methodology

This case study employs a mixed-methods approach, drawing on both qualitative and quantitative data
collection and analysis techniques to provide a rich and comprehensive understanding of the role of fun in the
EFIP-PS program.

Case Study Design

The case study centers on the "English Fun Immersion Program for Persian Speakers" (EFIP-PS), an after-
school English program for middle school students in Iran. The program was specifically selected for its strong
reputation for effectively integrating fun activities into its curriculum and its demonstrated track record of
actively engaging students.

Participants
The participants in this study comprise three key groups:

Students: 25 middle school students, aged 11-13, enrolled in the EFIP-PS program.

Teachers: Two experienced English teachers, fluent in both English and Persian, responsible for
designing and implementing the EFIP-PS curriculum.

Program Coordinator: The coordinator of the EFIP-PS program, who oversees the program's operation
and ensures its alignment with its stated goals and objectives.

Data Collection Procedures
To gather relevant data, the following procedures were employed:

Interviews: Semi-structured interviews were conducted with the teachers and the program coordinator
to gather in-depth information about the program's philosophy, teaching practices, and strategies for
incorporating fun, with particular attention to how they address the challenges Persian speakers face.
Focus group interviews were conducted with students to explore their experiences, perceptions of fun
activities, and their motivation and engagement levels.

Observations: Classroom observations were conducted over six weeks to document the implementation
of fun activities and to observe and record student engagement and interaction, with a specific focus on
how cultural elements and the Persian language were integrated into the activities.

Surveys: Students completed pre- and post-program surveys to assess changes in their motivation,
attitudes towards English learning, and self-perceived language proficiency. The surveys included
Likert-scale and open-ended questions.

Assessments: Students' English language proficiency was assessed using a standardized English test at
the beginning and end of the program to measure their learning outcomes.

Data Analysis and Findings

The analysis of the collected data revealed several key findings regarding the role of fun in the EFIP-PS
program:
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incorporating fun activities significantly increased students' motivation and engagement. Students
reported feeling more enthusiastic, attending more regularly, and participating more actively.
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o Example: In interviews, students frequently mentioned that they "really looked forward to coming
to English class" because it was "always fun and different," and that the activities helped them
overcome their shyness and fear of speaking English.

o Survey Results: The surveys showed a clear and significant increase in students' self-reported
motivation levels, with the average motivation score increasing from 3.5 at the beginning to 4.5 by
the end, on a 5-point scale (p < 0.05).

e Effective Fun Activities: The EFIP-PS program incorporated a wide variety of fun activities that were
highly effective in promoting language acquisition. These activities were specifically designed or
carefully adapted to be culturally relevant to the students and to address their specific linguistic needs.

o Games: Language-based games, such as "English Bingo," "Scrabble English," and "Pictionary
English," were adapted to incorporate elements of Persian culture and language. For example,
Bingo cards included words that are cognates in Persian and English, and Pictionary prompts
featured culturally relevant items.

= Observation Note: During an "English Bingo" game, students were observed to be highly engaged,
listening intently for the words being called out, and reacting enthusiastically when they achieved
"bingo." The teacher also provided on-the-spot Persian translations and explanations to clarify the
meanings of new words, which appeared to significantly aid students' understanding and retention.

o Cultural Activities: Activities exploring English-speaking countries, holidays, and customs were
combined with direct comparisons to corresponding aspects of Persian culture. For instance,
students learned about the Thanksgiving holiday in the United States, and then discussed similar
harvest festivals in Iran.

» Interview Quote (Teacher): "The students were fascinated to learn about Halloween, but they were
equally interested in comparing it to their own cultural celebrations. This comparative approach made
the learning process much more engaging and meaningful for them."

o Creative Projects: The program incorporated creative projects, such as creating English-language
comic strips, writing and performing short skits, and designing cultural posters. These projects
provided students with valuable opportunities to express themselves creatively while actively using
the target language, often incorporating themes drawn from Persian literature, music, and cinema.

= Student Feedback: One student commented, "I never thought that learning English could be so creative.
I really enjoyed the project where we made a comic strip based on a famous Persian folktale, but we
had to write all the dialogue in English."

e Improved Language Acquisition: Students in the EFIP-PS program demonstrated significant and
measurable improvements in their overall English language proficiency from the beginning to the end
of the program.

o Assessment Results: The average score achieved by students on the standardized English test
increased from 70% at the beginning of the program to 85% by the end (p < 0.01).

e Positive Learning Environment: The EFIP-PS program fostered a positive and supportive learning
environment where students reported feeling comfortable taking risks, not being afraid to make
mistakes, and interacting freely with their peers. The program's emphasis on fun created a relaxed and
enjoyable atmosphere, encouraging active participation and the development of communication skills.
The teachers also demonstrated sensitivity to the cultural norms of their Iranian students, creating a
safe and respectful space for them to learn.

o Observation Note: Classroom observations consistently revealed a positive and supportive
atmosphere, with students frequently seen laughing, offering assistance, and celebrating each other's
successes. The teachers employed a variety of techniques to encourage participation from all
students, including those who were initially shy or hesitant to speak.

Discussion and Critical Reflection

The findings of this case study strongly support the idea that incorporating fun activities can significantly
enhance English language learning for Persian speakers. The EFIP-PS program's success in boosting student
motivation, engagement, and language acquisition can be directly attributed to its intentional and effective
integration of fun into the curriculum, combined with careful consideration of the students' cultural background
and linguistic needs.

The program's emphasis on creating a positive learning environment aligns closely with Stephen Krashen's
(1982) Affective Filter Hypothesis, which suggests that a learner's emotional state can significantly impact their
ability to acquire a second language. By establishing a fun and relaxed atmosphere, the EFIP-PS program likely
succeeded in lowering students' affective filters, making them more receptive to learning. This is particularly
important for Persian speakers, who, for various cultural reasons, or due to previous negative experiences, may
sometimes be more hesitant to speak English.
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The variety of fun activities employed by the EFIP-PS program is also consistent with research on
effective language teaching practices. The use of games, cultural activities, and creative projects provides
students with multiple opportunities to use the language in meaningful and engaging ways, promoting both
communicative competence and deeper cultural understanding. The program's adaptation of these activities to
incorporate elements of Persian culture and language further enhances their effectiveness, making the learning
process more relevant, relatable, and memorable for the students.

While the findings are promising, it is important to acknowledge certain limitations.

Limitations

e Small Sample Size: The case study focused on a relatively small group of 25 students, which may limit
the generalizability of the findings.

o Specific Context: The case study examined a specific after-school program for middle school students
in Iran, and the findings may not be directly transferable to other age groups, diverse language learning
contexts, or different subject matters.

e Researcher Bias: As the researcher, I acknowledge the potential for pre-existing beliefs about the role
of fun in language learning to have influenced the research process.

Recommendations and Conclusions

This case study offers compelling evidence for the crucial role of fun in facilitating English language
learning for Persian speakers. The EFIP-PS program demonstrates that when learning is enjoyable and
engaging, students are more motivated, participate more actively, and achieve greater success.

To build on these findings, the following recommendations are offered to educators and curriculum
developers:

e Prioritize Fun: Language educators and curriculum developers should prioritize the integration of fun

activities into their teaching practices and curriculum design.

e Cultural Sensitivity: Careful consideration of the cultural background and specific linguistic needs of
Persian-speaking learners is essential when designing and implementing fun activities. Activities
should be adapted to ensure cultural relevance and to address the particular challenges that Persian
speakers may encounter when learning English.

e Variety is Key: Employing a wide variety of fun activities is essential to cater to the diverse learning
styles and preferences of students.

e Meaningful Engagement: Fun activities should be designed to be meaningful and directly relevant to
the learning objectives, promoting authentic communication and genuine language use.

e (Cultivate a Positive Environment: Educators should strive to create a classroom environment that is
consistently positive and supportive, where students feel comfortable taking risks, are not afraid to
make mistakes, and are encouraged to interact freely.

e Ongoing Evaluation: The effectiveness of fun activities should be continuously evaluated and adjusted
based on ongoing student feedback and measured learning outcomes.

In conclusion, this case study underscores the transformative power of fun in English language learning for
Persian speakers. By making learning enjoyable and culturally relevant, educators can unlock students' intrinsic
motivation, significantly enhance their engagement, and foster a lifelong love of language learning. Further
research is needed to explore the role of fun in diverse language learning settings and to develop more specific
best practices for integrating fun into language education for a wider range of language groups.
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Appendices

Appendix 1: Interview Excerpts: EFIP-PS Program
Teacher Interview
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o

Interviewer: Can you describe the philosophy behind the EFIP-PS program and how you
incorporate fun into your teaching practices?

Teacher: Our program is based on the belief that learning should be enjoyable and engaging.
We strive to create a positive and supportive environment where students feel motivated to
learn and participate. We incorporate fun through a variety of interactive activities, such as
games, cultural events, and creative projects, making the activities relevant to the students'
lives and interests, and we celebrate their successes.

Interviewer: What are some of the challenges you face in teaching English to Persian
speakers, and how do you address them?

Teacher: One of the main challenges is the difference between the Persian and English writing
systems and pronunciation. We address this by using a lot of visual aids, repetition, and
pronunciation practice. We also highlight cognates and similarities between the two languages
to make learning easier. Additionally, we are mindful of cultural differences and try to create a
comfortable and respectful learning environment.

Interviewer: Can you give some examples of specific fun activities that you have found to be
particularly effective?

Teacher: We've had a lot of success with games like "English Bingo" and "Scrabble English."
The students get really into it, and it helps them learn vocabulary and spelling in a fun way.
They also love performing skits and creating comic strips, which allows them to express
themselves creatively and use the language in a meaningful context.

Student Interview

Interviewer: What do you enjoy most about the EFIP-PS program?

Student 1: I like that it's not like a regular class. We do a lot of fun activities, and it doesn't feel like
work.

Student 2: I enjoy playing games and learning about English culture. It's interesting to compare it
to our own culture.

Interviewer: Do you feel that the fun activities help you learn English better? If so, how?

Student 3: Yes, definitely. When we're having fun, I'm not afraid to make mistakes, and I
remember things better.

Student 4: The games help me learn new words, and the skits help me practice speaking.
Interviewer: Has your attitude towards learning English changed since joining the EFIP-PS
program?

Student 1: Yes, before I didn't like English very much, but now I think it's fun.

Student 2: I'm more confident in my English now, and I'm not as shy about speaking it.

@)
@)
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Appendix 2: Classroom Observation Notes: EFIP-PS Program
Observer: [Teacher Name]

Date: [Date]

Class: [Class Name/Level]

Focus: Implementation of fun activities and student engagement
Observation 1
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Activity: English Bingo

Notes: Students were highly enthusiastic. The teacher used large, colorful bingo cards with
pictures and words, incorporating Persian cognates and translations for difficult words. Students
actively listened and repeated the words, showing good participation. There was a lot of positive
interaction and cheering. The activity effectively reinforced vocabulary learning in a fun and
engaging way.

Observation 2
o Activity: Skit Performance
o Notes: Students worked in groups to prepare short skits in English based on Persian folktales. The

teacher provided guidance and support but allowed students to take ownership of their
performances. Students were creative and used a variety of language skills, including
speaking, listening, and non-verbal communication. The activity fostered collaboration and
confidence-building, and students seemed highly motivated to perform and receive positive
feedback.

Observation 3

@)
@)

Activity: Cultural Exchange

Notes: Students presented information about a specific cultural aspect of an English-speaking
country and compared it to a similar aspect in Iranian culture. The teacher facilitated discussions
and encouraged questions. Students were engaged and showed curiosity about different cultures.
The activity promoted cultural awareness and helped students connect with the target language in a
meaningful way. The teacher effectively used visual aids and real-life examples.

Overall Observations:

o

The teacher effectively created a positive and supportive learning environment.

The use of fun activities significantly increased student motivation and engagement.

Students were actively involved and demonstrated improved communication skills.

The teacher's incorporation of Persian cultural elements and language support helped to make the
learning experience more relevant and accessible.
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Appendix 3: Pre-Program Survey: Student Motivation
Instructions: Please answer the following questions honestly. There are no right or wrong answers. Your answers
will help us understand your feelings about learning English.
e Part 1: Attitudes Towards English Learning
For each statement, please circle the answer that best describes how you feel:
* Strongly Disagree (SD)
* Disagree (D)
* Neutral (N)
* Agree (A)
* Strongly Agree (SA)
* ] enjoy learning English. SD D N A SA
* 1 think learning English is important for my future. SD D N A SA
* | feel confident when I speak English. SD D N A SA
* T am interested in learning about English-speaking cultures. SD D N A SA
* 1 find English grammar easy to understand. SD D N A SA
* ] like doing English homework. SD D N A SA
* ] am motivated to improve my English skills. SD D N A SA
* ] believe I can become fluent in English. SD D N A SA
* ] look forward to English class. SD D N A SA
* I enjoy doing activities in English class. SD D N A SA

e Part 2: Reasons for Learning English
Please indicate how important each reason is for you in learning English:
* Not Important (NI)
* Slightly Important (SI)
* Moderately Important (MI)
* Very Important (VI)
* Extremely Important (EI)
* To get good grades in school. NI SI MI VI EI
* To communicate with people from other countries. NI SI MI VI EI
* To get a good job in the future. NI SI MI VI EI
* To understand English movies and music. NI SI MI VI EI
* To travel to English-speaking countries. NI SI MI VI EI
* To learn about different cultures. NI SI MI VI EI
* Because my parents/teachers want me to. NI SI MI VI EI
* Because I enjoy the challenge of learning a new language. NI SI MI VI EI
* To be able to use English on the internet. NI SI MI VI EI
* To feel more confident in myself. NI SI MI VI EI

Part 3: Open-Ended Questions

What are your favorite activities in English class?

What are the biggest challenges you face when learning English?
What do you hope to achieve by learning English?

O O O e
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Appendix 4: Post-Program Survey: Student Motivation

Instructions: Please answer the following questions honestly. There are no right or wrong answers. Your answers

will help us understand your feelings about learning English after participating in the program.
e Part 1: Attitudes Towards English Learning

For each statement, please circle the answer that best describes how you feel:

* Strongly Disagree (SD)

* Disagree (D)

* Neutral (N)

* Agree (A)

* Strongly Agree (SA)

* ] enjoy learning English. SD D N A SA

* 1 think learning English is important for my future. SD D N A SA

* | feel confident when I speak English. SD D N A SA

* T am interested in learning about English-speaking cultures. SD D N A SA

* 1 find English grammar easy to understand. SD D N A SA

* ] like doing English homework. SD D N A SA

* ] am motivated to improve my English skills. SD D N A SA

* ] believe I can become fluent in English. SD D N A SA

* ] look forward to English class. SD D N A SA

* I enjoy doing activities in English class. SD D N A SA

e Part 2: Reasons for Learning English
Please indicate how important each reason is for you in learning English:
* Not Important (NI)
* Slightly Important (SI)
* Moderately Important (MI)
* Very Important (VI)
* Extremely Important (EI)
* To get good grades in school. NI SI MI VI EI
* To communicate with people from other countries. NI SI MI VI EI
* To get a good job in the future. NI SI MI VI EI
* To understand English movies and music. NI SI MI VI EI
* To travel to English-speaking countries. NI SI MI VI EI
* To learn about different cultures. NI SI MI VI EI
* Because my parents/teachers want me to. NI SI MI VI EI
* Because I enjoy the challenge of learning a new language. NI SI MI VI EI
* To be able to use English on the internet. NI SI MI VI EI
* To feel more confident in myself. NI SI MI VI EI

Part 3: Open-Ended Questions

What were your favorite activities in English class during the program?

What were the biggest challenges you faced when learning English during the program?
How has your attitude towards learning English changed after participating in the program?
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